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COURSE DESCRIPTION:  English III/Honors III: Explorations in American Literature

Description of course:

This is a survey of American Literature and literary movements.  The course is designed to provide a general overview of American
Literature in a historical and thematic context.

LGBT/Disabilities: Curriculum shall include instruction on the political, economic, and social contributions of persons with disabilities and lesbian,
gay, bisexual, and transgender people, in an appropriate place as part of the district’s implementation of the New Jersey Student Learning Standards.
The contributions of people whom we may now identify as LGBTQ+ and persons with disabilities are integral and central to how we conceptualize
ourselves. One way that educators can promote safer school environments is by developing lessons that avoid bias and that include positive
representations of lesbian, gay, bisexual, transgender and queer (LGBTQ) people, history, and events. For LGBTQ students, attending a school with
an inclusive curriculum is related to less-hostile school experiences and increased feelings of connectedness to the school community. Inclusive
curriculum benefits all students by promoting diversity and teaching them about the myriad of identities in their communities. Curriculum can serve
as a mirror when it reflects individuals and their experiences back to themselves. Reading, then, becomes a means of self-affirmation, and readers
often seek their mirrors in books. At the same time curriculum can serve as a window when it introduces and provides the opportunity to understand
the experiences and perspectives of those who possess different identities. These windows can offer views of worlds that may be real or imagined,
familiar or strange. Applied to LGBTQ-inclusive curricular content, these mirrors and windows can help create a more positive environment and
healthy self-concept for LGBTQ students while also raising the awareness of all students. Inclusive curriculum supports students’ abilities to
empathize, connect, and collaborate with a diverse group of peers, skills that are of increasing importance in our multicultural, global society. (from
https://www.glsen.org/activity/inclusive-curriculum-guide)

Differentiation * Accommodations * Modifications

https://www.glsen.org/activity/inclusive-curriculum-guide
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Curriculum Differentiation is a process teachers use to increase achievement by improving the match between the learner’s unique
characteristics: prior knowledge, cognitive level, learning style, motivation, strength or interest and various curriculum components:
Nature of the objective, teaching activities, learning activities, resources and products. This broad notion applies to learners from a diverse
range of abilities, including: Gifted and Talented, English Language Learners, Students with Disabilities, and Students at Risk of School
Failure. Language Arts is a field of education that provides educators with a wealth of opportunities for differentiation, but also real
challenges of meeting the

needs of diverse learners.  This addendum reveals pathways for Language Arts differentiation specific to four distinct student populations.

Teachers can differentiate
● Content: What we teach and how we give students access to the information and ideas that matter
● Process: How students come to understand and “own” the knowledge, understanding, and skills essential to a topic
● Product: How a student demonstrates what he or she has come to know, understand and be able to do as a result of a segment of study

According to students’
● Readiness-The current knowledge, understanding, and skill level a student has related to a particular sequence of learning
● Interest  What a student enjoys learning about, thinking about, and doing
● Learning Style  A student’s preferred mode of learning. It is influenced by learning style, intelligence preference, gender and culture

The NJ ELA Framework http://www.state.nj.us/education/archive/frameworks/lal/chapt7.pdf contains an in-depth overview for meeting
the needs of diverse learners in ELA. Many of these content specific suggestions are classroom ready. Note: The Standard notations in this
framework document are not according to the 2014 ELA Standards.

http://www.state.nj.us/education/archive/frameworks/lal/chapt7.pdf
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Gifted and Talented English Language Learners Students with Disabilities Students at Risk of School  Failure

N.J.A.C. 6A:8-3.1 Curriculum
and instruction

District boards of education shall
develop appropriate curricular
and instructional modifications
used for gifted and talented
students indicating content,
process, products, and learning
environment.

Sample Differentiation
Strategies and Techniques that
apply to ELA

● Learning
Agendas/Contracts

The purpose of adapting content
lessons for LEP students is to
lower the language barrier and
make the English used in such
lessons as comprehensible as
possible. In ELA, LEP students’
capacity to learn can be greatly
inhibited by the academic
vocabulary and, sometimes, lack
of cultural experience living in
the United States for short
periods of time. Every student
deserves an education that
culturally relevant and
meaningful to his/her present
and future lives. ELA is the prime
location for

culturally-relevant pedagogy.

Instructional adaptations for
students with disabilities
include, but are not limited to,
the below approaches. These
general suggestions are
particularly resonant with
students in ELA classroom
settings, grades K-12. The
primary aim of ELA education is
cultivating student
comprehension, verbal and
written communication.

.  For students with disabilities,
self-determination and
independence applies directly to
their educational needs and
interests.

Districts are required to
administer grade level
benchmark and/or interim
assessments in ELA. After each
administration, districts should
analyze the data

to identify which students are
at-risk in this content area. Any of

the strategies outlined in the
other
differentiation/modification
categories may be used to
address the needs of these
students who are at-risk.

Modifications for

Classroom Pair visual

prompts with verbal

presentations
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A learning contract is an
agreement established between
a student and the teacher; it

sometimes involves the student’s
parents. The contract specifies
concrete learning and/or
behavioral objectives for the
student that all parties agree
need to be achieved. The

contract also specifies:
● the goals of the contract

● the obligations of each
party to the contract

● the time frame within
which the terms of the
learning contract are to
be fulfilled

● the basis on which it will
be determined that the
conditions of the contract
were met

Sample Resource

http://www.educ.ualberta.ca/st

aff/olenka.bilash/best%20of%2
0bilash/learning%20contracts.h

tml
● Anchor

Educators provide various
grouping strategies such as
flexible grouping and/or paired
learning being sensitive to the
language proficiency level of the
LEP students. A student’s
capacity to become fluent in
English will be greatly enhanced
by activities in oral and written
language that connect one’s own
life in meaningful and engaging
ways.

Instructional Supports:
Hands-on materials
-bilingual dictionaries
-visual aids
-teacher made adaptations,

outlines, study guides
-varied leveled texts of the same

content

Please refer to the following
link-http://www.state.nj.us/edu

cation/modelcurriculum/ela/EL
LSupport.pdf as mentioned on
the NJDOE website.

Student Motivation –
Expanding student motivation to

learn content in ELA can occur
through: activity choice, appeal

to diverse learning styles, choice
to work with others or alone,
hands-on activities, and
multimodal activities.

Instructional Presentations -
The primary purpose of these
adaptations is to provide special
education students with

teacher-initiated and
teacher-directed interventions

that prepare students for
learning and engage students in
the learning process
(Instructional Preparation);
structure and organize
information to aid
comprehension and recall
(Instructional Prompts); and
foster understanding of new
concepts and processes
(Instructional Application) e.g.
relating to personal experiences,

advance organizers, pre-teaching
vocabulary and/or strategies;
visual demonstrations,
illustrations, models.

Ask students to restate

information, directions, and

assignments.

Repetition and practice

Model skills / techniques

to be mastered.

Extended time to complete class
work

Provide copy of class notes

http://www.educ.ualberta.ca/staff/olenka.bilash/best%20of%20bilash/learning%20contracts.html
http://www.educ.ualberta.ca/staff/olenka.bilash/best%20of%20bilash/learning%20contracts.html
http://www.educ.ualberta.ca/staff/olenka.bilash/best%20of%20bilash/learning%20contracts.html
http://www.educ.ualberta.ca/staff/olenka.bilash/best%20of%20bilash/learning%20contracts.html
http://www.state.nj.us/education/modelcurriculum/ela/ELLSupport.pdf
http://www.state.nj.us/education/modelcurriculum/ela/ELLSupport.pdf
http://www.state.nj.us/education/modelcurriculum/ela/ELLSupport.pdf
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Activities-Self-directed specified
ongoing activities in

Preparing students for the
lesson: Preferential seating to be mutually

determined by the student and

teacher

Student may request to use a

computer to complete

assignments.

Establish expectations for

correct spelling on

assignments.
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which students work
independently.

Sample Resource

http://www.rec4.com/filestore/R
EC4_AnchorActivityPacket_08051

3.pdf

● Curriculum

Compacting- Curriculum
Compacting is an
instructional technique that
is specifically designed to
make appropriate curricular
adjustments for students in

any curricular area and at
any grade level. Essentially,
the procedure involves (1)
defining the goals and
outcomes of a particular
unit

http://www.rec4.com/filestore/REC4_AnchorActivityPacket_080513.pdf
http://www.rec4.com/filestore/REC4_AnchorActivityPacket_080513.pdf
http://www.rec4.com/filestore/REC4_AnchorActivityPacket_080513.pdf
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or segment of instruction, (2)
determining and
documenting which students
have already mastered most
or all of a specified set of
learning outcomes, and (3)
providing replacement
strategies for material

already mastered through the
use of instructional
options that enable a
more

1. Building Background
Information through
brainstorming, semantic
webbing, use of visual aids and
other comprehension strategies.
2. Simplifying Language for
Presentation by using speech
that is appropriate to students’
language proficiency level. Avoid
jargon and idiomatic speech.
3. Developing Content Area
Vocabulary through the use of
word walls and labeling
classroom objects.  Students
encounter new academic
vocabulary in ELA, particularly
when reading fiction and
nonfiction texts in all content
areas.
4. Concept Development-Students
will be learning about different
topics and many new concepts.
Enduring understanding
requires thorough and
contextualized study of these
subjects across grades and
courses in ELA.
5. Giving Directions-Stated
clearly and distinctly and
delivered in both written and
oral forms to ensure that LEP

Instructional Monitoring – ELA
instruction should include
opportunities for students to
engage in goal setting, work with
rubrics and checklists, reward
systems, conferences.

Classroom Organization - The
primary purpose of these
classroom organization
adaptations is to maximize
student attention, participation,
independence, mobility, and
comfort; to promote peer and
adult communication and
interaction; and to provide
accessibility to information,
materials, and equipment.

Student Response - The primary
purpose of student performance
responses is to provide students
with disabilities a means of
demonstrating progress toward
the lesson objectives related to
the ELA Framework activities.

Please refer to NJ ELA
Curriculum Frameworks
referenced above.

Extra textbooks for home.

Student may request books

on tape / CD / digital media,

as available and appropriate.

Assign a peer helper in

the class setting

Provide oral reminders and

check student work during

independent work time

Assist student with long and

short term planning of

assignments
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Encourage student to

proofread assignments

and tests
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challenging and productive students understand the task. In
addition, students should be
provided with/or have access to
directional words such as: circle,
write, draw, cut, underline, etc.

Presenting the Lesson:
-Use multiple strategies and

varied instructional tools to
increase the opportunities for
students to develop meaningful
connections between content
and the language used in
instruction.

-Provide students with
opportunities to express new
knowledge and learning using
written, verbal, and non-verbal
communication.

-Provide students with
opportunities to participate in
numerous ELA discussions to
increase ELLs competency and
confidence in verbal discourse;
frame classroom conversations
on subjects of interest and
cultural relevance.

Teachers will check/sign

student agenda daily

Student requires use of other

assistive technology device

Modifications for Homework and
Assignments

Extended time to

complete assignments.

Student requires more complex

assignments to be broken up and

explained in smaller units, with

work to be submitted in phases.

use of the student's time.
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-Utilize a “reverse chronology”
approach to teaching ELA to
even opportunities for students
with and without vast cultural

Provide the student with clearly

stated (written) expectations

and grading criteria for

assignments.

Implement RAFT activities as they

pertain to the types / modes of

communication (role, audience,

format, topic).

Modifications for Assessments

Extended time on classroom

tests and quizzes.

Sample resource:

http://www.gifted.uconn.edu/se
m/semart08.html
● RAFT

Assignments-RAFT is an
acronym for a structured
technique used to guide
student writing. RAFT
assignments are used to
demonstrate a student’s
knowledge using a
defined point of view.
This strategy requires

students to write using an
assigned format to an
audience other than the
teacher.

Sample resource:

http://www.michigan.gov/docum
ents/mde/SSWAC_225020_7.pdf

p. 18
● Flexible grouping

Flexible grouping is a range of
grouping students together for
delivering instruction. This can
be as a whole class, a small

group, or with a partner. Flexible

http://www.gifted.uconn.edu/sem/semart08.html
http://www.gifted.uconn.edu/sem/semart08.html
http://www.michigan.gov/documents/mde/SSWAC_225020_7.pdf
http://www.michigan.gov/documents/mde/SSWAC_225020_7.pdf
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grouping creates temporary
groups that can last an hour, a
week, or even a month.

Sample resource:

http://www.teachhub.com/flexibl
e-grouping-differentiated-instruc
tion-strategy

● Jigsaw Activities

Jigsaw is a strategy that
emphasizes cooperative learning
by providing students an
opportunity to actively help each
other build comprehension. Use
this technique to assign students
to reading groups composed of
varying skill levels. Each group
member is responsible for
becoming an "expert" on one
section of the assigned material
and then "teaching" it to the
other members of the team.

Sample resource:

http://www.adlit.org/strategies/
22371/

knowledge and make study of
the ELA more meaningful.

Sample Resources: Can Do
Descriptors -
https://www.wida.us/standar
ds/CAN_DOs/

Colorin Colorado -
http://www.colorincolorado.o
rg/educators/

WIDA - https://www.wida.us/

Student may take/complete tests

in an alternate setting as needed.

Restate, reread, and

clarify

directions/questions

Distribute study guide for

classroom tests.

Establish procedures for

accommodations /

modifications for

assessments.

http://www.teachhub.com/flexible-grouping-differentiated-instruction-strategy
http://www.teachhub.com/flexible-grouping-differentiated-instruction-strategy
http://www.teachhub.com/flexible-grouping-differentiated-instruction-strategy
http://www.adlit.org/strategies/22371/
http://www.adlit.org/strategies/22371/
https://www.wida.us/standards/CAN_DOs/
https://www.wida.us/standards/CAN_DOs/
http://www.colorincolorado.org/educators/
http://www.colorincolorado.org/educators/
https://www.wida.us/


Course: English III/Honors III: American Literature PVRHSD CURRICULUM MAP Grade Level: 11



Course: English III/Honors III: American Literature PVRHSD CURRICULUM MAP Grade Level: 11



Course: English III/Honors III: American Literature PVRHSD CURRICULUM MAP Grade Level: 11

● Depth and Complexity
of Curriculum-Dr.
Sandra Kaplan

Sample resource:

http://img.docstoccdn.co
m/thum
b/orig/119636316.pn
g

● Graphic Organizers

● Extension Menus

Students select from a set
of possible
assignments (3 to 9
choices is common).
Students may be
required to select
more than one choice.
Choices offer
differentiated
objectives. Choices are
often grouped by
complexity of thinking
skill. Activities are
independent so

students have freedom as
well as

http://img.docstoccdn.com/thumb/orig/119636316.png
http://img.docstoccdn.com/thumb/orig/119636316.png
http://img.docstoccdn.com/thumb/orig/119636316.png
http://img.docstoccdn.com/thumb/orig/119636316.png
http://www.byrdseed.com/four-ways-to-differentiate-objectives
http://www.byrdseed.com/four-ways-to-differentiate-objectives
http://www.byrdseed.com/four-ways-to-differentiate-objectives
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responsibility. A variety
of options enable
students to work in
the mode that most
interests them.

Gr 6-12
http://www.chatt.hds
b.ca/~patte
rsonka/FOV1-000D49
65/FOV1-0

00FF699/DCGL.pdf
Sample p. 43

● Advanced Discussion
Techniques
● Questioning Strategies

http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
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● Depth and Complexity
of Curriculum-Dr.
Sandra Kaplan

Sample resource:

http://img.docstoccdn.com/thum
b/orig/119636316.png

● Graphic Organizers

● Extension Menus

Students select from a set of
possible assignments (3 to 9
choices is common). Students
may be required to select more
than one choice. Choices offer
differentiated objectives.
Choices are often grouped by
complexity of thinking skill.
Activities are independent so

students have freedom as well as

responsibility. A variety of
options enable students to work
in the mode that most interests
them.

http://img.docstoccdn.com/thumb/orig/119636316.png
http://img.docstoccdn.com/thumb/orig/119636316.png
http://www.byrdseed.com/four-ways-to-differentiate-objectives
http://www.byrdseed.com/four-ways-to-differentiate-objectives
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Gr 6-12
http://www.chatt.hdsb.ca/~patte
rsonka/FOV1-000D4965/FOV1-0

00FF699/DCGL.pdf Sample p. 43
● Advanced Discussion

Techniques
● Questioning Strategies

http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
http://www.chatt.hdsb.ca/%7Epattersonka/FOV1-000D4965/FOV1-000FF699/DCGL.pdf
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21st Century Skills * Interdisciplinary Connections * Integration of Technology *Career Ready Practices

The Pascack Valley Regional High School District’s 9-12 English curricula are aligned with the NJSLS in ELA which address content
knowledge and 21st century themes.  Additionally, they embed 21st century skills, interdisciplinary connections, and the integrations of
technology and career-ready practices in our various units of study by following the curriculum map outlined by the Partnership for 21st
Century Skills and the National Council of Teachers of English.

21st Century Student Outcomes

The elements described in this section as “21st century student outcomes” (represented by the rainbow) are the skills, knowledge and
expertise students should master to succeed in work and life in the 21st century.

1. Content Knowledge and 21st Century Themes

Mastery of fundamental subjects and 21st century themes is essential for students in the 21st century. Disciplines include:
English, reading or language arts

World languages
Arts
Mathematics
Economics
Science
Geography
History
Government and Civics

In addition to these subjects, we believe schools must move beyond a focus on basic competency to promoting understanding of academic
content at much higher levels by weaving 21st century interdisciplinary themes into curriculum:

● Global awareness
● Financial, economic, business and entrepreneurial literacy
● Civic literacy
● Health literacy

http://www.p21.org/storage/documents/21st_century_skills_english_map.pdf
http://www.p21.org/storage/documents/21st_century_skills_english_map.pdf
http://www.p21.org/about-us/p21-framework/57
http://www.p21.org/about-us/p21-framework/256
http://www.p21.org/about-us/p21-framework/257
http://www.p21.org/about-us/p21-framework/258
http://www.p21.org/about-us/p21-framework/259


Course: English III/Honors III: American Literature PVRHSD CURRICULUM MAP Grade Level: 11

● Environmental literacy 

2. Learning and Innovation Skills: Learning and innovation skills increasingly are being recognized as the skills that separate students who
are prepared for increasingly complex life and work environments in the 21st century, and those who are not. A focus on creativity,
critical thinking, communication and collaboration is essential to prepare students for the future.

● Creativity and Innovation
● Critical Thinking and Problem Solving
● Communication
● Collaboration

3. Information, Media and Technology Skills: Today we live in a technology and media-suffused environment with: 1) access to an
abundance of information, 2) rapid changes in technology tools, and 3) the ability to collaborate and make individual contributions on an
unprecedented scale. To be effective in the 21st century, citizens and workers must be able to create, evaluate, and effectively utilize
information, media, and technology.

● Information Literacy
● Media Literacy
● ICT Literacy

4. Life and Career Skills: Today's students need to develop thinking skills, content knowledge, and social and emotional competencies to
navigate complex life and work environments. P21's essential Life and Career Skills include::

● Flexibility & Adaptability
● Initiative & Self Direction
● Social & Cross-Cultural Skills
● Productivity & Accountability
● Leadership & Responsibility

http://www.p21.org/about-us/p21-framework/830
http://www.p21.org/about-us/p21-framework/262
http://www.p21.org/about-us/p21-framework/260
http://www.p21.org/about-us/p21-framework/261
http://www.p21.org/component/content/article/2224
http://www.p21.org/about-us/p21-framework/264
http://www.p21.org/about-us/p21-framework/349
http://www.p21.org/about-us/p21-framework/350
http://www.p21.org/about-us/p21-framework/266
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***Please note that English courses are recursive and skill-based in nature; therefore, they do not need to be taught in a linear manner.
Each course curriculum document clearly outlines clearly defined units of study with robust lists of suggested texts to be studied in each
unit. It is up to the individual teacher to decide in what order the units will be taught, based on his/her professional knowledge.

In addition, in September, all English teachers will submit a ‘year plan’ (similar in form to the chart below) to the English supervisor that
outlines their specific sequences of units for the year. A similar outline may be presented to students and/or parents at Back to School
night to provide a clear overview of course content.

Scope and Sequence Chart

Month Unit Specific Assessments or Projects

September Required unit to start the year—> Literary
Movements

see unit delineated below

October

November

December

January

February

March

April

May

June
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● Honors titles are noted in bold
● Suggested replacement titles are noted with asterisks**
● Teachers may use audio or film versions of titles as appropriate for students’ IEP and/or 504
● Teachers may excerpt selected titles as appropriate for students’ IEP and/or 504

❏ *****Required unit to start the year—> Literary Movements
❏ Early American Voices [Puritan/Colonial/Revolution]
❏ Romanticism
❏ Realism
❏ Modernism
❏ Post-War America
❏ Contemporary

❏ What is the American Dream? What values do American authors convey?
❏ The emptiness of the American dream
❏ The contemporary American dream: what does the A.D. mean to you?
❏ Robert Peace
❏ The Great Gatsby
❏ Death of a Salesman
❏ The Sun Also Rises
❏ FILM: A Better Life

❏ Embracing & challenging conventions
❏ Bread Givers
❏ The Crucible
❏ The Things They Carried
❏ A Lesson Before Dying
❏ Scarlet Letter

❏ Individual & American values
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❏ immigrant experience
❏ marginalized groups
❏ Transcendentalism
❏ Scarlet Letter
❏ Passing
❏ Robert Peace
❏ The Bluest Eye
❏ I Know Why The Caged Bird Sings

❏ National & global perspectives on America
❏ Fast Food Nation
❏ Nickel and Dimed
❏ Hillbilly Elegy
❏ The Sun Also Rises
❏ NYT articles

Required Choice Suggested Unit(s)
Novels/Plays 3-4 novels/plays Drama

Fences by August Wilson
The Crucible by Arthur Miller
Death of Salesman by Arthur Miller
The Glass Menagerie by Tennessee
Williams
All My Sons by Arthur Miller

Novels
The Things They Carried by Tim O’Brien
(also on American Studies and AP Lit)
The Bread Givers by Anzia Yezierska
The Natural by Bernard Malamud
A Lesson Before Dying by Ernest Gaines

Unit 1: Introduction to the
American Literary History

Unit 2: The American Dream

Unit 3: Americans and Fear:
Challenging Power and Authority

Unit 4: Individual and American
Values

Unit 5: National & Global
Perspectives on America
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Native Son by Richard Wright
The Sun Also Rises by Ernest Hemingway
Hillbilly Elegy by J.D. Vance
Slaughterhouse Five by Kurt Vonnegut
Snow Falling on Cedars by David Guterson
The Color Purple by Alice Walker
The Scarlet Letter (excerpt for CP) by
Nathaniel Hawthorne
Huckleberry Finn by Mark Twain
Passing by Nella Larsen
The Great Gatsby by F. Scott Fitzgerald
I Know Why The Caged Bird Sings by Maya
Angelou

Honors sections cover all of
these units.
**Replacement sections cover
Unit 1 and two-three additional
units of study.

Short Stories 3-4 required stories Use current short story book
“Barn Burning” by William Faulkner
“Young Goodman Brown” by Nathaniel
Hawthorne
“The Criminal Mastermind is Confined” by
Peter Ho Davies
“Interpreter of Maladies” by Jhumpa
Lahiri**
“Everything That Rises Must Converge” by
Flannery O’Connor**
“Everyday Use” by Alice Walker**

Poetry 5-6 required poems “The Waste Land” by T.S. Eliot
“A Dream Deferred” by Langston Hughes
“I Hear America Singing” by Walt Whitman
“I Too Sing America” by Langston Hughes
“Where is My Country?” by Nellie Wong
“Immigrants in Our Own Land” by Jimmy
Santiago Baca
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“Verses Upon the Burning of Our House” by
Anne Bradstreet
“The Sentence” by Anna Akhamatova
“One Today” by Richard Blanco
“Invictus” by William Ernest Henley
“Caged Bird” by Maya Angelou
“Bilingual Sestina” by Julia Alvarez
“Song of Myself” Walt Whitman
“Thanatopsis” by William Cullen Bryant
“We Wear the Mask” by Paul Laurence
Dunbar

Nonfiction 3-4 required
essays/nonfiction
texts

Transcendentalist essays
In Cold Blood excerpts by Truman Capote
Fast Food Nation (excerpts) by Eric
Schlosser
“Advice to Youth” by Mark Twain
The Short and Tragic Life of Robert Peace
by Jeff Hobbs (excerpts)
Hillbilly Elegy by J.D. Vance
The Right Stuff by Tom Wolfe
article of the week structure
“The Lost Generation” by Mike Kubic
“Immigration: The Myth of the Melting
Pot” by Julia Higgins
“Why I Wrote the Crucible” by Arthur
Miller
“Still Puritan After All These Years” (NYT
2012)
“Black Man and Public Space” by Brent
Staples
“Letter from Birmingham Jail” by Martin
Luther King, Jr.

http://www.newsweek.com/immigration-myth-melting-pot-408705?scrlybrkr=c5393b82
http://www.newsweek.com/immigration-myth-melting-pot-408705?scrlybrkr=c5393b82
https://wjccschools.org/wp-content/uploads/sites/2/2017/01/Why-I-Wrote-the-Crucible-by-Arthur-Miller.pdf
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“America and I” by Anzia Yezierska
Women’s suffrage
#metoo movement
variety of current events articles

Audio/Visual Film Adaptations of The Great Gatsby,
Death of a Salesman, & Fences
This American Life (podcast)
Clips from The Crucible (1996)
In Search of History: Salem Witch Trials
(History Channel Video)
Excerpts from actual testimony
TED Talks: “The Price of Shame” by
Monica Lewinsky
TED Ed
Clips from The Scarlet Letter film
Misrepresentation (Netflix documentary)
Tough Guise
Killing Me Softly
Gender in Advertising
Into the Wild
Dead Poets Society
The Great Debaters
The Glee Project Clips

○ https://www.youtube.com/watch?v
=QUnOBR4SK2g

Photograph of women’s suffrage
Photo of woman handcuffed for protesting
Michael Moore’s Bowling For Columbine
Political cartoons portraying the “ugly
American”

Writing Personal Narrative (College Essay), Argument, Research, Synthesis

https://www.commonlit.org/texts/america-and-i
https://www.ted.com/talks/monica_lewinsky_the_price_of_shame
https://www.ted.com/talks/monica_lewinsky_the_price_of_shame
https://www.youtube.com/watch?v=QUnOBR4SK2g
https://www.youtube.com/watch?v=QUnOBR4SK2g
https://www.loc.gov/teachers/classroommaterials/connections/women-protest/history3.html
https://sussle.org/c/Women%27s_suffrage/1378345628.7357
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Language ● IXL for grammar and usage skills
● Teacher choice of 100 words and roots from lists 1-10 of Vocabulary Power Plus for College

and Career Readiness
● 11th Grade Literary Terms

Speaking/Listening Performance Tasks, such as small group discussions/ small group presentations, debates, iMovies,
Audio essays, Socratic seminars, or Exit Slips for listening retention
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Unit 1: American Literary History: Movements in American Literature (1-2 weeks)

Stage 1 Desired Results
NJSLS in ELA
NJSLSA.R1.,NJSLSA.R2. NJSLSA.R3.,
NJSLSA.R4., NJSLSA.R5.,
NJSLSA.R6., NJSLSA.R7.,NJSLSA.R8.,
NJSLSA.R9., NJSLSA.R10.

NJSLSA.W1., NJSLSA.W2.,
NJSLSA.W3. NJSLSA.W4.,
NJSLSA.W5., NJSLSA.W6.,
NJSLSA.W7., NJSLSA.W8.,
NJSLSA.W9.

NJSLSA.SL1., NJSLSA.SL2.
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6.

NJSLSA.SL1., NJSLSA.SL2.,
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6,

Transfer
Students will be able to independently use their learning to place American Literature
within a framework of movements. Students will imagine the origin of the movements
as representative of American culture and identity at the time and use this framework
for a base of understanding for the units to come.

Meaning Acquisition
Students will understand that America’s
literary history is a series of movements,
or trends, that are both a product of
America’s past and present as well as an
influence on our culture and identity.

Students will know the American Literary
movements and the characteristics of
each. Representative examples within
each movement will studied and used as
benchmarks for further study throughout
the year.

Stage 2 - Evidence
Formative Assessments/Feedback Summative Assessment(s)
Quizzes and Class Discussions
Annotated Texts

Objective Test
Cold Read with Questions

Stage 3 – Learning Plan
Recommended Texts Summary of Key Learning Events, and Instruction

Novels/Plays: see attached list ● Early American Voices [Puritan/Colonial/Revolution]
● Romanticism
● Realism

Short Stories: see list
Poetry:see list

https://www.state.nj.us/education/cccs/2016/ela/g1112.pdf
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● Modernism
● Post-War America
● Contemporary

Literature Selections

Nonfiction: see list
Audio/Visual: see list
Writing: 4 required essays.  Use curriculum overview as guide.
We will adjust as needed.
Language:  IXL, NoRedInk, vocabulary, and/ other grammar
program
Speaking/Listening: Performance Tasks, such as small group
discussions/ small group presentations, or Socratic seminar; Exit
Slips for listening retention

Unit 2: The American Dream (6-8 weeks)

Stage 1 Desired Results
NJSLS in ELA
NJSLSA.R1.,NJSLSA.R2. NJSLSA.R3.,
NJSLSA.R4., NJSLSA.R5.,
NJSLSA.R6., NJSLSA.R7.,NJSLSA.R8.,
NJSLSA.R9., NJSLSA.R10.

NJSLSA.W1., NJSLSA.W2.,
NJSLSA.W3. NJSLSA.W4.,
NJSLSA.W5., NJSLSA.W6.,
NJSLSA.W7., NJSLSA.W8.,
NJSLSA.W9.

NJSLSA.SL1., NJSLSA.SL2.
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6.

Transfer
Students will be able to independently use their learning to explore the representations
of the American dream and American exceptionalism in novels, plays, films, poetry,
and nonfiction. In this unit, students will define the specific values conveyed by the
American dream and debate the achievability of the American dream. Finally, students
will determine their own American dreams in contemporary America.

Meaning Acquisition
Students will understand how each
character individually strives to achieve
the American dream, while recognizing
the shared challenges faced by all
Americans.

Students will know how to define their
American dream and share their
aspirations in writing.

https://docs.google.com/document/d/1-9bu7lJ_exL2dU2ognZA3qImect_Jw_2XKNlhQZu2FM/edit
https://www.state.nj.us/education/cccs/2016/ela/g1112.pdf
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NJSLSA.SL1., NJSLSA.SL2.,
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6,

Stage 2 - Evidence
Formative Assessments/Feedback Summative Assessment(s)
KWL Chart

Think Pair Share

Small Group Presentations/ Socratic
discussion/ Other Performance Activity

Reading check assessments

Class Discussion & IRE

Exit/ Admit Slips

One of the four major essays: narrative, argumentative, research, and synthesis.
Tests or quizzes on the assigned readings.
Presentations.

Stage 3 – Learning Plan
Recommended Texts Summary of Key Learning Events, and Instruction

Novels/Plays: The Great Gatsby, Death of a Salesman, &
Fences

● Students will define the values conveyed by the
American dream and explore American exceptionalism.

● Students will track how individual characters attempt to
achieve the American dream and determine the roots
these characters’ successes and failures.

● Students will identify their individual American dreams
in contemporary America.

Short Stories: “Everyday Use” by Alice Walker & “Barn
Burning” by William Faulkner
Poetry: Walt Whitman “I Hear America Singing”, “Where is My
Country?” by Nellie Wong, “Immigrants in Our Own Land” by
Jimmy Santiago Baca
Nonfiction: The Short Life of Robert Peace by Jeff Hobbs. “The
Lost Generation” by Mike Kubic.
Audio/Visual: Film Adaptations of The Great Gatsby, Death of
a Salesman, & Fences. This American Life podcast.
Writing: Narrative/Argument/Research/Synthesis Essay

https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf
http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html
https://wvde.state.wv.us/teach21/ExitAdmitSlips.html
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Language: IXL, NoRedInk, vocabulary, and/ other grammar
program
Speaking/Listening: Performance Tasks, such as small group
discussions/ small group presentations, or Socratic seminar; Exit
Slips for listening retention

Unit 3: Americans and Fear: Challenging Power and Authority (6-8 weeks)

Stage 1 Desired Results
NJSLS in ELA

RL.11–12.4: Determine the meaning of
words and phrases as they are used in the
text, including figurative and connotative
meanings; analyze the impact of specific
word choices on meaning and tone,
including words with multiple meanings
or language that is particularly fresh,
engaging, or beautiful. (Include
Shakespeare as well as other authors.)
RL.11–12.9: Demonstrate knowledge of
eighteenth-, nineteenth-, and
early-twentieth-century foundational
works of American literature, including
how two or more texts from the same
period treat similar themes or topics.
RI.11–12.6: Determine an author’s point
of view or purpose in a text in which the
rhetoric is particularly effective,
analyzing how style and content

Transfer
Students will be able to independently use their learning to identify the influence of fear
on characters in American literature, especially how Americans have challenged those
in power and authority in history, in order to combat injustice, and the degree to which
the search for justice is successful.*
*Note: This unit plan is focused on Arthur Miller’s play, The Crucible, but it can be
adapted for any of the choices below.

Meaning Acquisition
Students will understand how fear has
influenced American society in our search
for justice and how the immigrant
experience is part of who we are as
Americans.

Students will know how moments of
adversity in American history uniquely
shape the meaning of “being American,”
such as The Salem Witch Trials,
McCarthyism/ The Red Scare, “The
Melting Pot vs. The Salad Bowl,”  etc.,
and how these American moments shape
our characters in the literature we read.

http://www.newsweek.com/immigration-myth-melting-pot-408705
http://www.newsweek.com/immigration-myth-melting-pot-408705
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contribute to the power, persuasiveness,
or beauty of the text.
W.11–12.2: Write
informative/explanatory texts to examine
and convey complex ideas, concepts, and
information clearly and accurately
through the effective selection,
organization, and analysis of content.
SL.11–12.1: Write arguments to support
claims in an analysis of substantive topics
or texts, using valid reasoning and
relevant and sufficient evidence.
L.11–12.3: Apply knowledge of language
to understand how language functions in
different contexts, to make effective
choices for meaning or style, and to
comprehend more fully when reading or
listening.

Stage 2 - Evidence
Formative Assessments/Feedback Summative Assessment(s)
KWL Chart

Think Pair Share

Small Group Presentations/ Socratic
discussion/ Other Performance Activity

Independent research tasks

Reading check assessments

Class Discussion & IRE

Students will be able to

research a historical figure from the Salem Witchcraft Trials/ Red Scare/ Jim Crow
South/ Vietnam War/ Harlem Renaissance/ 20th Century Immigration to America [“See
Recommended Texts.”];

write for a variety of assignments, such as journal entries and synthesis analysis based
on models;

reading closely for tone, quotation analysis, plot development, and characterization in a
drama/novel;

https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf
http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html
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Exit/ Admit Slips
develop a clear, concise paragraph with a central argument;

track a specific character for the final character sketch book project.

Stage 3 – Learning Plan
Recommended Texts Summary of Key Learning Events, and Instruction

Novels/Plays: The Crucible by Arthur Miller, A Lesson Before
Dying by Ernest J. Gaines, The Things They Carried by Tim
O’Brien, Passing by Nella Larsen, Bread Givers by Anzia
Yezierska

● Crucible
● Allegory
● Symbolism
● Tragedy
● Tragic Hero
● Stage Directions
● Martyr
● Conflict
● Tone

Reenact conflicts from the text (The Crucible, etc.) to review the
characters’ motivations, strengths, and flaws

Closely read CommonLit exercises that align with the text’s
aims

View clips from the film adaptation and compare portrayals

Critique the author’s, such as Miller’s, approach of using the
play/ text as an avenue to critique power/ authority

McCarthyism/ American movement--note strengths &
weaknesses. Research an instance of mass hysteria and present
in informative write up

Short Stories: “Barn Burning” by William Faulkner, “Young
Goodman Brown” by Nathaniel Hawthorne
Poetry: “Verses Upon the Burning of Our House” by Anne
Bradstreet; “The Sentence” by Anna Akhamatova; “One Today”
by Richard Blanco; “Invictus” by William Ernest Henley
[CommonLit]

Nonfiction: Teacher selections from NYT and Newsela; “Why I
Wrote the Crucible” (Arthur Miller, New Yorker, 1996); “Still
Puritan After All These Years” (NYT 2012); CommonLit
Selections on the Salem Witch Trials, readings on McCarthyism,
Puritan culture

Audio/Visual: Clips from The Crucible (1996), In Search of
History: Salem Witch Trials (History Channel Video); Excerpts
from actual testimony

Writing: Students will invest in a key argumentative writing
piece to develop how the form of the text lends to the themes of
the text; CommonLit.org Benchmarks; “See Summary of Key
Learning Events”

https://wjccschools.org/wp-content/uploads/sites/2/2017/01/Why-I-Wrote-the-Crucible-by-Arthur-Miller.pdf
https://wjccschools.org/wp-content/uploads/sites/2/2017/01/Why-I-Wrote-the-Crucible-by-Arthur-Miller.pdf
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Final assessment: Compose a character sketch book that
demonstrates close reading of the play/ novel; provide a write up
about the historical connection within the completed book.

Language: IXL; Grade 11 Vocabulary; Tone Words (SAT/ACT)

Speaking/Listening: Performance Tasks, such as small group
discussions/ small group presentations, or entire class Socratic
Seminar

Unit 4: Individual and American Values (6-8 weeks)

Stage 1 Desired Results
NJSLS in ELA
NJSLSA.R1.,NJSLSA.R2. NJSLSA.R3.,
NJSLSA.R4., NJSLSA.R5.,
NJSLSA.R6., NJSLSA.R7.,NJSLSA.R8.,
NJSLSA.R9., NJSLSA.R10.

NJSLSA.W1., NJSLSA.W2.,
NJSLSA.W3. NJSLSA.W4.,
NJSLSA.W5., NJSLSA.W6.,
NJSLSA.W7., NJSLSA.W8.,
NJSLSA.W9.

NJSLSA.SL1., NJSLSA.SL2.
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6.

NJSLSA.SL1., NJSLSA.SL2.,
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6

Transfer
Students will be able to recognize values of the American culture/structure of society.
They will be able to reflect upon their own growth and use this in a narrative piece
(optional)*

Meaning Acquisition
Students will understand how the culture
of the country at large (including roots
and influences) impacts their personal
ethics.  They will be able to recognize the
many ways their scruples are formed and
articulate their own set of values.

Students will know how to...

write responses to literature.

decode literal and figurative meaning of
words.

identify key elements and authors of
Transcendentalism

Recognize the influence of Puritan values
upon America today

https://www.state.nj.us/education/cccs/2016/ela/g1112.pdf
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support important viewpoints and claims
with evidence from the text and research
outside the text.

Stage 2 - Evidence
Formative Assessments Summative Assessment(s)
KWL Chart

Think Pair Share

Small Group Presentations/ Socratic
discussion/ Other Performance Activity

Reading check assessments

Class Discussion & IRE

Exit/ Admit Slips

● Personal narrative (reflection of self/college essay)
● A Formal Essay (Argumentative, narrative, synthesis, research)
● Test on any text used

Stage 3 – Learning Plan
Recommended Texts Summary of Key Learning Events, and Instruction

Novels/Plays:
● Scarlet Letter by Nathaniel Hawthorne
● The Bluest Eye by Toni Morrison
● I Know Why The Caged Bird Sings by Maya Angelou

● Anticipation Set of Setting of novel (Puritanism or Jim
Crow, etc.)

● Personal reflection (memoir, transcendentalist reflection,
college essay)

● Analysis of poetry

● Literary terms: characterization, allusions, allegory
(YGB), symbolism

● One in-class, timed writing prompt based on one or more

Short Stories:
● “Everyday Use” by Alice Walker
● “Everything That Rises Must Converge” by Flannery

O’Connor
● “Young Goodman Brown” by Nathaniel Hawthorne
● “The Criminal Mastermind is Confined” by Peter Ho

Davies

https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf
http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html
https://wvde.state.wv.us/teach21/ExitAdmitSlips.html
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texts

● I Know Why the Caged Bird Sings Unit Resources
● The Great Debaters Activity (to introduce I Know Why

the Caged Bird Sings) (viewing and infographics)
● Research skills

Poetry (Choose at least one to excerpt or read in full):
● “Caged Bird” by Maya Angelou
● “Bilingual Sestina” by Julia Alvarez
● “I Too Sing America” by Langston Hughes
● “Song of Myself” Walt Whitman
● “Thanatopsis” by William Cullen Bryant
● “Beware” the Mask by Paul Laurence Dunbar

Nonfiction (Choose at least one to excerpt or read in full):
● Transcendentalism
● “Black Man and Public Space” by Brent Staples

Audio/Visual:
● TED Talks: “The Price of Shame” by Monica Lewinsky
● TED Ed
● Clips from The Scarlet Letter film
● Missrepresentation (Netflix documentary)
● Tough Guise
● Killing Me Softly
● Gender in Advertising
● Into the Wild
● Dead Poets Society
● The Great Debaters
● The Glee Project Clips

○ https://www.youtube.com/watch?v=QUnOBR4S
K2g

Writing: Students will invest in a key argumentative writing
piece to develop how the form of the text lends to the
themes/major text; Commonlit.org Benchmarks; “See Summary
of Key Learning Events”
Language: IXL, NoRedInk, vocabulary, and/ other grammar
program

https://www.ted.com/talks/monica_lewinsky_the_price_of_shame
https://www.youtube.com/watch?v=QUnOBR4SK2g
https://www.youtube.com/watch?v=QUnOBR4SK2g
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Speaking/Listening: Performance Tasks, such as small group
discussions/ small group presentations, or Socratic seminar; Exit
Slips for listening retention

Unit 5: National & Global Perspectives on America (6-8 weeks)

Stage 1 Desired Results
NJSLS in ELA

NJSLSA.R1.,NJSLSA.R2.
NJSLSA.R3., NJSLSA.R4.,
NJSLSA.R5., NJSLSA.R6.,
NJSLSA.R7.,NJSLSA.R8.,
NJSLSA.R9., NJSLSA.R10.

NJSLSA.W1., NJSLSA.W2.,
NJSLSA.W3. NJSLSA.W4.,
NJSLSA.W5., NJSLSA.W6.,
NJSLSA.W7., NJSLSA.W8.,
NJSLSA.W9.

NJSLSA.SL1., NJSLSA.SL2.
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6.

NJSLSA.SL1., NJSLSA.SL2.,
NJSLSA.SL3., NJSLSA.SL4.,
NJSLSA.SL5., NJSLSA.SL6,

Transfer
Students will be able to independently use their learning to…

● recognize that literature from non-American writers also portrays a given culture with a biased
view, one that American readers should interpret critically and use to explore their own
cultural bias and experience.

Meaning Acquisition
Students will understand (BIG
IDEA): American texts creates a
portrait of America for others to
consume, on which to base their
assumptions and understandings
about American culture, and at
times, themselves.

Students will know (CONTENT/SKILLS) that writers and artists
have the power to portray America in a positive or negative
light, and do so intentionally to send a message to the world
and/or to Americans. This portrayal may have the power to

Stage 2 - Evidence
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Formative
Assessments/Feedback

Summative Assessment(s)

KWL Chart

Think Pair Share

Small Group Presentations/
Socratic discussion/ Other
Performance Activity

Reading check assessments
Class Discussion & IRE
Exit/ Admit Slips

One of the four major essays: narrative, argumentative, research, and synthesis.
Tests or quizzes on the assigned readings.
Presentations.

Stage 3 – Learning Plan
Recommended Texts Summary of Key Learning Events, and Instruction

Novels/Plays: Hillbilly Elegy
● Discuss & analyze all material to the left

o decide how to group materials in a way so that the mirror or
contradict each other

● Possible sequences
o start with Whitman, move on from there
o start with Michael Moore, move on from there
o start with protest movements, current and past, and move on from

there
o start with the “ugly American” and then go backwards from there

Short Stories:
Poetry: “Song of Myself”
Nonfiction:
Fast Food Nation
“Letter from Birmingham Jail” by Martin Luther
King, Jr.
“America and I” by Anzia Yezierska
Women’s suffrage
#metoo movement
variety of current events articles
Audio/Visual:
Photograph of women’s suffrage
Photo of woman handcuffed for protesting
Michael Moore’s Bowling For Columbine
Political cartoons portraying the “ugly American”

https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf
http://www.readwritethink.org/professional-development/strategy-guides/using-think-pair-share-30626.html
https://wvde.state.wv.us/teach21/ExitAdmitSlips.html
https://www.poetryfoundation.org/poems/45477/song-of-myself-1892-version
https://www.commonlit.org/texts/america-and-i
https://www.loc.gov/teachers/classroommaterials/connections/women-protest/history3.html
https://sussle.org/c/Women%27s_suffrage/1378345628.7357
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Writing: Students will invest in a key persuasive/
argumentative writing piece to develop how the form
of the text lends to the themes of the text;
CommonLit.org Benchmarks; “See Summary of Key
Learning Events”
Language: IXL; Grade 11 Vocabulary; Tone Words
(SAT/ACT)

Speaking/Listening: Performance Tasks, such as
small group discussions/ small group presentations, or
entire class Socratic Seminar
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